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Introduction 


To  truly  understand  the  social  and  political  climate  for  blacks 
on  predominantly  white  campuses  we  must  understand  the  culture, 
history,  and  the  role  of  these  institutions  in  American  life.   The 
reason  for  this  is  that  higher  education  is  one  of  the  most 
important  institutions  interacting  with  others  to  form  what  we  know 
as  American  society.   It  is  an  institution  of  such  social, 
significance  as  to  exert  a  profound  influence  on  the  social 
political  and  economic  life  of  America.   The  implications  of  this 
social  reality  are  key  to  the  theme  of  this  paper  which  sets  out  to 
demonstrate  that  the  failure  to  adequately  provide  meaningful  and 
wholesome  higher  education  opportunities  for  black  America  will 
present  dire  consequences  for  the  economic  and  social  health  of  the 
nation. 

Institutions  of  higher  education  enjoy  a  prominent  role  in 
shaping  almost  every  facet  of  our  society;  neither  governance, 
industry,  commerce  nor  culture  can  escape  the  influences  of  higher 
education.   Similarly,  higher  education  has  a  significant  effect  on 
communities,  groups,  and  families,  playing  a  considerable  role  in 
defining  the  quality  of  life  even  for  the  individual. 
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It  is  equally  noteworthy  that  the  higher  education  system  is 
subject  to  a  reciprocal  influence  by  the  other  institutions  within 
the  society.   Legislation  and  government  impose  regulatory 
constraints  on  higher  education;  industry  places  demands  on  the 
institution  to  provide  trained  reseachers  and  technicians;  and 
commerce  has  often  moved  higher  education  to  apply  its  knowledgeable 
resources  to  solve  economic  problems. 

The  interactive  nature  of  the  relationship  of  influences  between 
higher  education  and  other  institutions  aside,  let  us  reflect  upon 
the  role  that  higher  education  potentially  plays  in  increasing  the 
social  and  economic  opportunities  of  the  individual,  and  ultimately 
the  society  at  large.   It  is  generally  accepted  that  the  higher 
education  experience  is  a  practical  means  to  increasing 
opportunities  and  the  probability  of  social  and  economic  attainment 
for  those  who  are  afforded  access.   Perhaps  more  so  than  any  other 
institution,  higher  education  can  serve  as  a  vehicle  for  raising 
one's  socio-economic  status  and  mobility.   Not  having  the 
opportunity  to  benefit  from  a  higher  education  experience  can  often 
limit  or  jeopardize  one's  life  chances. 

Unfortunately,  historically  speaking,  the  opportunities  for  a 
college  or  university  education  for  so  long  have  been  out  of  reach 
for  so  many  in  this  country.   The  historically  exclusive  nature  of 
admission  to  the  institutions  which  holds  so  much  promise  for  upward 
mobility  in  this  society  has  had  a  predictable  impact  on  the  course 
of  the  social,  political  and  economic  destiny  of  a  sizeable  portion 
of  the  nation.   A  brief  summary  of  the  historical  development  of 
higher  education  in  America  reveals  its  truly  exclusive  character. 
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History  of  Higher  Education:   A  Black  Perspective 

A  cursory  review  of  the  historical  development  of  institutions 
of  higher  learning  in  this  country  offers  a  useful  backdrop  against 
which  higher  education's  influence  can  be  viewed.   It  can  be  said 
that  there  are,  in  effect,  two  histories  of  higher  education  in 
America:   one  white  and  exclusive,  the  other  black  and  challenged. 
Those  separate  histories  help  explain  the  emergent  disparities  in 
the  education  of  whites  versus  blacks  over  the  past  350  years  in 
America. 

The  First  Colleges 

The  first  three  colleges  founded  in  America  were  Harvard  (163  6) , 
William  and  Maryland  (1693)  and  Yale  (1701) .   By  the  middle  of  the 
18th  century  the  American  system  of  higher  education  had  emerged, 
and  it  did  so  all  white  and  all  male.   Going  to  college  meant  going 
to  an  exclusive  boarding  school.   The  college  was  responsible  for 
the  students'  social,  religious  recreational  and  educational  life. 
College  was  for  those  who  could  afford  it  and  who  needed  it  for 
their  inherited  station  in  life.   These  institutions  differed  from 
their  European  counterparts  in  that  they  were  founded  by  religious 
organizations  and  were  governed  by  a  system  of  non-resident  trustees 
or  governors.   These  individuals  were  the  leaders  of  their  society 
and  of  the  founding  communities.   Thus,  the  seeds  of  institutional 
racism  and  sexism  were  planted,  and  it  was  the  responsibility  of  the 
trustees  to  ensure  that  the  seeds  developed  to  full  bloom.   The 
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intentions  of  these  individuals  was  not  primarily  racist.   They  and 
their  institutions  only  reflected  the  climate  and  needs  of  the 
greater  society.   Nevertheless,  these  institutions  discriminated 
against  Blacks  and  used  racism  as  their  tool.   The  discrimination 
referred  to  here  is  found  in  the  framework  of  our  institutions, 
where  power  and  privilege  becomes  woven  into  the  formal  rules  and 
processes.   This  form  of  discrimination  is  so  effective  because  it 
is  so  rarely  identified.   This  is  because  most  of  us  still  view 
discrimination  as  a  creature  of  prejudice.   Thus,  many  of  us  believe 
that  if  we  eradicate  prejudice,  we  will  eventually  eradicate 
discrimination.  However,  the  major  group  of  people  who  discriminate 
are  non-prejudice.   They  are  black  and  white  persons  who  live  in, 
work  in,  or  cooperate  with  institutions  whose  policies  and 
practices,  although  not  intended  to  be  discriminatory,  impact  Blacks 
in  a  differentially  negative  manner.   This  is  indirect  institutional 
racism  or  discrimination. 

Greed  and  self-interest  created  these  institutions,  racism 
explained  them,  and  institutional  racism  sustained  them. 

It  was  not  until  1826,  nearly  200  years  later,  when  the  first 
Black  American  graduated  from  an  American  college  (Edward  Jones, 
Amherst  College  and  John  Russworm,  Bowdoin  College) .   In  1833 
Oberlin  College  was  founded  as  a  co-educational  institution  and 
became  the  first  college  to  admit  Blacks  and  women. 
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The  first  Black  American  to  receive  a  doctorate  degree  was 
Edward  Bouchet  (Yale,  1876) .   His  degree  was  in  Physics,  and  he  was 
elected  to  the  Phi  Beta  Kappa  honor  society.   However,  despite  this 
noble  academic  achievement,  not  one  white  college  or  university  in 
America  offered  him  a  faculty  appointment. 

Among  the  first  black  colleges  in  America  were  Lincoln  (1854) ; 
Central  State  and  Wilberforce  (1856) ;  Atlanta  University  (1865) ; 
Fisk  (1866);  and  Howard  in  1867.  ()   These  colleges  were  established 
for  the  primary  purpose  of  providing  former  slaves  and  their 
offspring  an  education.   However,  because  many  of  the  students  who 
attended  these  schools  had  received  poor  preparation,  these  colleges 
in  their  very  early  stages  offered  work  which  was  not  collegiate  in 
quality.   The  first  federal  report  on  secondary  and  high  school 
stated  in  1915  that  only  3  black  colleges  offered  college  grade  work 
(Howard,  Fisk  and  Meharry) .   Thirty  others  offered  none  to  very 
little  college  level  work.   The  second  federal  report  published  in 
1927  found  77  black  colleges  offering  college  level  work.   It  was 
not  until  Howard  in  1957  and  Atlanta  in  1963  that  black  colleges 
offered  the  Ph.D.  degree. 

The  graduation  of  the  first  black  at  American  college  doesn't 
occur  until  almost  200  years  after  the  founding  of  the  first 
colleges  in  the  U.S.;  it  is  almost  a  half  century  later  that  the 
first  black  college  comes  into  existence;  and  it  is  not  until  more 
than  3  00  years  after  the  founding  of  the  first  white  college  does 
the  first  Ph.D.  program  at  a  black  university  get  established. 
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These  developments  occur  in  the  midst  of  a  developing  nation  plagued 
by  an  incessant  history  of  deeply  racist  traditions  and  values,  a 
nation  which  maintained  a  host  of  laws  and  traditions  denying  social 
and  economic  opportunity  to  its  black  populace.   The  all-persuasive 
racism  of  this  society  had  exacted  its  toll  on  the  educational 
development  opportunity  for  people  of  color. 

So  persistent  and  so  thoroughly  ingrained  was  the  institution  of 
racism  within  this  nation  that  within  a  fourteen  year  period,  from 
1954  to  1968,  no  less  than  six  major  legislative  acts  and  several 
major  judicial  decisions  were  effected  in  order  to  cure  the 
consequences  of  this  pernicious  social  policy.   Despite  these 
attempts,  the  vestiges  of  a  legacy  of  slavery  and  the  persistence  of 
institutional  racism  continue  to  plague  our  society  by  hindering 
black  access  to  quality  education.   Selected  statistical  summaries 
would  convincingly  suggest  that  formidable  barriers  to  black  access 
remain  quite  operative. 

At  the  end  of  the  1960 's  and  the  beginning  of  the  1970 's  black 
enrollment  on  college  campuses  began  to  increase  markedly.   However, 
it  is  widely  held  that  the  opening  of  the  gates  to  academia  was 
purely  in  response  to  a  need  to  quell  the  explosive  turmoil  and 
social  unrest  resulting  from  social  revolt  in  which  blacks  were 
engaging.   Increased  admissions  for  blacks  and  the  proliferation  of 
"special  programs"  for  black  recruitment  and  enrollment  are 
understood  to  have  been  for  the  purpose  of  pacifying  an  angered  and 
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desperate  black  society  capable  of  monumental  national  upheaval  of 
catastrophic  proportion.   The  economic  and  ruling  interests  of  this 
nation  understood  that  the  "melting  pot"  was  boiling  over. 

In  1970,  black  full-time  undergraduate  enrollment  stood  at 
300,700  or  6.8%  of  all  full-time  undergraduate  enrollment.   By  1976 
that  number  had  more  than  doubled  rising  to  684,700  and  accounting 
for  10.3%  of  all  full-time  undergraduate  enrollment.   By  1978  the 
number  and  percentage  begins  to  decrease  notably.   A  similar  pattern 
for  black  medical  and  law  school  enrollments  coincides  with  the 
undergraduate  trends. 


-  8  - 

Black  Full-time  Undergraduate  Enrollments 

Year                  1  % 

1970                 330,700  6.8 

1972                  460,800  8.3 

1974                  505,600  9.0 

1976                 684,700  10.3 

1978                  680,900  10.4 

1980                 625,200  10.2 

A  similar  pattern  is  seen  in  medical  and  law  school  enrollments 


Black  Medical  School  Enrollments 


Year  % 


1969  2. 


1974  7.5 


1979  6.5 


1984  5.9 


"V 
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Black  Law  School  Enrollments 

Year  % 

1969  3.1 

1971  3.9 

1974  4.5 

1976  4.7 

1978  4.3 

1980  4.4 


When  this  pattern  is  combined  with  the  enrollment  pattern  of 
blacks  in  types  of  predominantly  white  post-secondary 
institutions,  an  even  more  despairing  picture  becomes  obvious. 
Note  the  following: 

a)  50%  of  all  Blacks  and  57%  of  all  Hispanics  who  enroll  in 
predominantly  white  institutions  actually  enroll  in  two- 
year  colleges. 

b)  7%  of  the  two-year  colleges  enroll  42%  of  the  minority 
two-year  college  students. 

c)  83%  urban  two-year  colleges,  less  than  3%  of  all 
institutions  of  higher  education,  enroll  23%  of  all 
minority  undergraduate  students. 


-lo- 
ci)   The  vast  majority  of  four-year  colleges  have  minority 
enrollments  of  about  3%. 

e)    1  out  of  every  5  Black  students  is  enrolled  in  a 
traditionally  black  institution.  () 

The  ContemporarY  Institution  of  Higher  Education: 
An  Analysis  of  the  Nature  of  Exclusion 

Many  seeing  these  facts  will  blame  them  on  racism  and  the 
conscious  act  of  racists  holding  key  positions  in  higher 
education.   However,  the  practice  of  institutional  racism  or 
discrimination  is  a  much  better  candidate.   The  leaders  of  higher 
education  have  been  the  most  outspoken  proponents  for  access  and 
inclusion.   Almost  every  major  higher  education  system  and 
institution  has  access  as  one  of  its  major  goals.   The  problem  is 
that  the  other  goals,  rules  and  practices  even  if  administered 
fairly  by  non-racist,  even  liberal  individuals,  will  produce 

•v 

these  results.   In  addition,  other  institutions  have  also  failed 
minorities  and  created  circumstances  which  under  the  present 
rules  of  higher  education  they  will  not  be  eligible  for 
admission. 

For  example,  many  Black  students  never  complete  high  school. 
Only  72%  of  Black  and  55%  of  Puerto  Rican  graduate  as  compared  to 
82%  of  whites.   Of  these  29%  of  Black  and  25%  of  Puerto  Ricans 
enter  college  as  compared  to  38%  of  whites.  () 
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Even  more  devastatingly,  many  of  those  who  complete  high 
school  do  not  possess  the  traditional  academic  credentials  for 
admission  to  four-year  colleges  and  universities.   Most  Black 
students  are  enrolled  in  urban  primary  and  secondary  schools  (23 
of  the  nation's  largest  25  school  districts  are  majority 
minority.)   Many  of  these  schools  are  found  in  those  sections  of 
the  city  where  crime,  poverty,  infant  mortality,  unemployment  and 
disease  are  the  highest.   In  this  kind  of  environment,  it  is  no 
wonder  that  the  academic  credentials  of  Blacks  necessary  for 
admission  on  average  lag  significantly  behind  those  of  their 
suburban  counterparts. 

Other  Black  students  lack  the  funds  necessary  to  pay  for  a 
college  education.   Approximately  48%  of  Black  college  students 
come  from  families  with  incomes  under  $12,000  as  compared  with 
10%  for  white  students.   This  is  understandable  when  we  note  that 
one  out  of  every  five  Blacks  in  the  labor  force  is  unemployed. 
Also,  at  the  beginning  of  the  1980 's  the  proportion  of  Black 
families  headed  by  Black  females  had  reached  41%  as  compared  to 
12%  for  whites.   This  is  important  because  family  size  has  a 
direct  relationship  to  family  income.   For  example,  it  takes: 

o   1.3  wage  earners  per  4 -person  family  to  earn  $15,32  3 
(low  income  level) ; 

o   1.7  to  earn  $24,407  (moderate  income  level);  and 

o   2.0  to  earn  $38,060  (high  income  level).  () 
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This  historical  analysis  of  the  social  and  economic  forces  in 
America  and  the  role  they  have  played  in  the  lives  of  Black 
Americans,  and  in  particular  their  impact  on  Blacks  in  higher 
education,  raises  serious  questions  about  the  strategies  which 
have  been  used  and  which  are  recommended  to  resolve  the  lingering 
problem  of  second-class  citizenship  for  Black  Americans.   We  must 
ask  ourselves  if  our  appeal  to  the  social  conscience  and  the 
Judeo-Christian  ethic  of  America  has  failed  to  resolve  the 
problem  of  racial  deprivation  in  America.   Perhaps  an  appeal  to 
the  concern  for  her  own  national  self-interest  would  be  more 
effectively  compelling  to  move  America  to  alter  its 
predisposition  to  racial  deprivation.   Why  is  it  or  should  it  be 
in  the  self-interest  of  America  to  dramatically  realize  its 
priorities  as  they  relate  to  the  plight  of  black  Americans?  The 
answer  seems  simple  and  self-evident  if  we  analyze  the  manpower 
needs  of  this  nation  necessary  for  continued  economic  development 
in  light  of  demographic  projections. 

strategy  for  the  Future:   A  Self-interest  Window  of  Opportunity 

Harold  Hodgkinson  and  others  in  several  reports  have 
described  in  detail  the  demographic  trends  present  in  America. 
Put  boldly,  white  America  is  growing  old  while  black  and  brown 
America  is  growing  younger.   This  trend  is  so  dramatic  that  by 
the  year  2080  slightly  more  than  50%  of  all  Americans  will  be 
Black,  Hispanic  or  Asian.   By  1990  over  45%  of  the  children  born 
in  Texas  and  California  will  be  minorities.  () 
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Despite  these  facts  which  show  minorities  becoming  a  larger 
part  of  our  total  population,  their  economic  and  educational 
attainments  have  been  at  best  discouraging.   In  1984  black  income 
was  only  57%  of  white  income.   Thirty-four  percent  of  Blacks  and 
28%  of  Hispanics  were  below  the  poverty  line.  () 

When  it  comes  to  education  the  situation  is  even  worse.   Data 
from  the  National  Assessment  of  Educational  Progress  (NEAP)  show 
that  17-year-old  Black  and  Hispanic  students  on  average  read  only 
as  well  as  the  average  13-year-old  white  student.   Clearly  our 
primary  and  secondary  schools  are  failing  these  students.   No 
small  wonder  we  find  them  so  woefully  represented  in  our  colleges 
and  universities.   Although  Blacks  are  13%  of  the  college  age 
population,  they  make  up  only  9.5%  of  undergraduate  students. 
Although  4  5%  of  white  students  between  18  and  24  years  of  age 
have  completed  at  least  one  year  of  college,  only  36%  of  Black 
and  28%  of  Hispanics  of  the  same  age  group  had  completed  one  year 
of  college.   Only  4.8%  of  Blacks  and  2.9%  of  Hispanics  are 
enrolled  in  graduate  professional  schools.   Blacks  are  9.5%  of 
undergraduate  enrollments,  but  only  4%  of  graduate  students. 
Black  enrollment  has  shown  a  steady  decline  since  1980.  () 

The  significance  of  these  figures  is  further  dramatized  when 
one  notes  that  the  predominant  part  of  the  18  million  new  jobs 
projected  by  the  year  2000  will  require  some  post-secondary 
education.   United  States  Labor  Secretary,  William  Brock  summed 


-  14  - 

up  the  potential  problem  for  Blacks  when  he  stated  "Many  new  work 
force  entrants  may  not  have  the  appropriate  education  and  other 
training  for  entry  level  jobs.   This  will  result  in  more 
intensive  competition  for  fewer  unskilled  and  semi-skilled  jobs. 
In  other  words,  we  are  going  to  have  more  jobs  than  there  will  be 
qualified  people,  and  we  are  going  to  have  more  unqualified 
people  competing  for  very  low  skilled  jobs,  the  few  that  remain." 

On  the  one  hand.  Secretary  Brock's  analysis  could  be 
interpreted  as  indicating  that  the  condition  of  Black  and  other 
minorities  will  continue  to  deteriorate  since  the  likelihood  is 
that  they  will  not  have  the  education  to  take  advantage  of  the 
numerous  numbers  of  jobs  which  will  be  available.   However,  on 
the  other  hand  within  Sec.  Brocks  statement  may  lie  the 
motivation  for  this  nation  to  finally  give  the  attention  to  the 
plight  of  minorities  that  it  deserves.   What  Sec.  Brock  notes  is 
that  we  will  have  more  jobs  in  the  future  than  we  have  qualified 
people  to  fill  them.   This  would  mean  that  if  America  is  to 
achieve  the  economic  development  potential  forecast  for  it,  it 
has  few  choices  but  to  dramatically  improve  the  quality  and 
quantity  of  the  education  of  Black  and  Hispanic  Americans. 
Sooner  or  later  corporate  America  will  see  that  it  is  in  their 
own  self  interest  or  in  other  words  it  is  good  corporate  economic 
strategy  to  invest  heavily  in  the  education  of  Blacks  and 
Hispanics.   White  Americans  will  soon  see  that  they  will  benefit 
economically  with  the  improvement  of  Black  education. 
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In  order  to  illustrate  this  fact,  Massachusetts  will  again  be 
used  as  an  example.   Employment  in  Massachusetts  will  expand  by 
450,000  jobs  between  1984  and  1995.   Already  between  1984  and 
198  6  employment  has  increased  by  129,000  new  jobs.   Therefore 
between  1986  and  1995  we  can  expand  320,000  net  new  jobs.   This 
increase  in  jobs  is  a  product  of  the  changing  occupational 
structure  of  the  nation  and  Massachusetts.   The  economy  of 
Massachusetts  has  changed  from  one  based  on  blue  collar  labor  to 
one  based  on  white  collar  labor.   White  collar  occupations  such 
as  professional,  technical,  managerial  and  clerical  will  increase 
in  number  and  complexity  while  blue  collar  jobs  will  become 
considerably  less  important.   For  example,  more  than  half  of  the 
new  jobs  generated  (228,000)  will  be  in  the  service  industries. 
These  jobs  will  require  more  sophisticated  and  educated 
employees.  () 

Massachusetts  is  indeed  fortunate  to  have  this  type  of 

opportunity  for  economic  growth  and  health.   However,  with 

unemployment  rates  of  approximately  4%,  employers  have  found  it 

difficult  to  meet  their  labor  needs.   This  may  mean  that 

Massachusetts  will  not  be  able  to  meet  its  labor  needs  of  the 

future  unless  it  develops  new  ways  to  increase  the  quantity  and 

quality  of  its  labor  pool.   There  are  several  reasons  why  this  is 

a  real  concern: 

Between  1985  and  1995  the  number  of  persons  between  15  and 
24,  the  traditional  source  of  labor,  will  drop  by 
approximately  2  5%. 

During  this  same  period  the  15  and  older  population  grew 
by  2.2%. 
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Massachusetts'  higher  labor  force  participation  rate  makes 
it  very  difficult  for  it  to  expand  its,  labor  supply  from 
its  population  base.   Massachusetts  rate  is  67.0%  as 
compared  to  a  national  rate  of  65.3%. 

Massachusetts  unemployment  rate  of  about  4%  is  the  lowest 
in  the  nation. 

Slightly  more  people  migrate  to  Massachusetts  than  leave. 

Given  these  trends  and  increasing  the  labor  force 
participation  rate  by  1%  and  reducing  the  unemployment  rate  to  3% 
the  labor  supply  in  1995  should  be  approximately  145,000  workers; 
however,  Massachusetts  needs  320,000  workers.  If  Massachusetts 
is  not  able  to  close  this  gap  its  present  economic  growth  will  be 
severely  stunted  and  every  citizen  of  the  Commonwealth  will  be  in 
some  way  be  impacted,  most  of  them  negatively. 

The  Commonwealths'  most  viable  untapped  source  of  labor  is 
the  economically  disadvantaged  where  approximately  60%  of  the 
population  is  presently  not  in  the  labor  force.  ()   It  is 
therefore  in  Massachusetts'  self  interest  to  improve  the  ^ 
education  of  this  population  which  is  disproportionately  composed 
of  Black  and  Hispancics  and  to  insure  that  they  become  members  of 
its  labor  force. 

If  for  no  other  reason,  self-interest  alone  might  serve  as  a 
prime  motivator  in  moving  even  the  most  vociferous  proponents  of 
racial  exclusion  to  appreciate  the  value  of  ensuring  that  a 
wholesome  meaningful  education  and  training  is  offered  every 
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American,  blacks  included.   Failure  to  do  so  may  be  tantamount  to 
self  infliction  of  national  economic  and  social  wounds.   It  would 
behoove  us  all,  regardless  of  race,  color  or  class  to  look  deeply 
and  objectively  into  the  issue  of  the  quality  of  life  for  blacks 
on  our  campuses,  especially  given  the  perceived  rapidly 
deteriorating  climate  on  so  many  campuses  during  this  decade. 

To  begin  to  address  and  remedy  the  inadequacies, 
insensitivities,  and  intolerances  manifesting  themselves  on  the 
strife  ridden  campuses  it  is  necessary  to  at  least  analyze  the 
sources  and  reasons  for  the  resulting  counterproductive  and 
destructive  dynamics.   Perhaps  prerequisite  to  identifying  and 
analyzing  the  numerous  bases  of  the  problem  it  might  be  necessary 
to  give  more  indepth  consideration  to  the  multi-faceted  nature  of 
the  problem  before  us.   All  too  often,  complex  problems  are 
diagnosed  and  remedial  actions  prescribed  without  having  achieved 
a  full  grasp  of  the  depth  and  the  breadth  of  the  problem  in  its 
numerous  forms  at  its  every  level . 

Black  Students  on  Predominantly  White  Campuses 
in  an  Environment  of  Institutional  Discrimination 

The  history  of  campus  turmoil  in  the  second  half  of  this 
century  has  consistently  shown  that  major  campus  student  unrest 
is  always  multi-dimensional.   Accordingly,  efforts  to  ease  and 
resolve  substantive  unrest  must  incorporate  a  multi-dimensioned 
approach  to  defining  the  nature  of  the  problems  and  determining 
the  causal  factors.   In  the  matter  of  racial  unrest  and 
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hostilities  on  campuses  it  is  absolutely  imperative  that  campus 
administrators,  faculty  and  students  understand  that  the  campus 
racial  problem  is  much  wider  and  deeper  than  the  observable 
emotional,  verbal,  or  violent  displays  of  and  responses  to  racial 
tension  by  the  students.   Those  behaviors  merely  represent 
activated  pressure  release  valves  set  off  as  a  reaction  to 
intensified  pressures;  as  pressure  subsides  so  too  will  the 
pressure  valve  settle  back  into  its  relaxed  position.   But  the 
valve  will  be  triggered  again  and  again  to  facilitate  the  release 
of  tension  each  and  every  time  the  pressure  exceeds  the 
threshold. 

The  nature  of  these  pressures  comes  in  a  multitude  of  forms 
and  from  many  sources.   White  students'  erroneous  perceptions  of 
minority  students  benefiting  from  preferrential  treatment  in 
admissions,  financial  aid  and  support  services;  boiling  tensions 
and  frustrations  internalized  by  those  students  as  a  result  of 
their  prognosis  of  a  world  of  diminishing  economic  opportunity 
awaiting  them  upon  graduation;  and  the  resulting  intensified 
stimulation  of  a  once,  more  dormant  but  now  increasingly  active 
racist  consciousness  conceivably  may  prompt  white  students  to 
engage  in  these  expressive  pressure  releasing  behaviors. 
Concurrently,  minority  students'  assessment  of  the  campus 
community  as  unreceptive  and  hostile  to  minorities;  their  anguish 
with  their  lack  of  access  to  the  necessities  for  academic 
survival  and  growth  i.e.,  academic  support,  sufficient  financial 
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assistance;  and  a  socially  supportive  environment;  as  well  as  the 
minority  students'  daily  encounter  with  the  usual  plethora  of 
racist  subtleties  of  a  predominantly  white  campus  provide  more 
than  sufficient  stimulation  for  engaging  whites  in  a 
confrontation  of  one  form  or  other. 

These  manifestions  of  racial  conflict  quite  often  end  up 
attracting  the  focus  of  attention  of  campus  administrators 
attempting  to  respond  to  and  alleviate  the  crisis.   The  energies 
applied  to  examining  every  detail  of  the  course  of  activities 
directly  leading  up  to  the  "incident"  or  the  other  substantive 
action  indicating  racial  tension  might  be  better  applied  to 
examining  the  campus  structure  and  environment  for  clues  to  the 
real  factors  giving  rise  to  the  expressions  of  racial  tension. 
The  campus  should  not  seek  merely  to  alleviate  the  crisis  but 
should  engage  in  a  comprehensive  and  constructive  approach  to 
understanding  the  problem  and  its  true  causes  and  setting  out  to 
arriving  at  solving  the  problems  fundamentally  and  not  just 
eliminating  its  symptoms. 

Arguably,  campus  authorities  have  too  frequently  examined  the 
student  community's  role  in  the  tension  without  adequately 
objectively  examining  the  role  that  they  as  authorities  have 
played  in  actually  fostering  an  institutional  environment 
inherently  capable  of  spawning  racial  strife  once  the  appropriate 
stimuli  are  introduced. 
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If  campus  authorities  were  willing  to  exercise  real  scrutiny 
in  conducting  a  comprehensive  analysis  of  the  many  structural  and 
social  dynamics  affecting  the  quality  of  life  for  blacks  on 
campus  they  might  discover  dozens  of  factors  within  the  campus 
environment  that  impact  on  blacks.   Quite  often  however,  many  of 
these  discoveries  will  not  be  made  unless  authorities  accept  that 
the  microcosmic  characters  of  the  campus  in  relation  to  the 
greater  society  strongly  suggests  that  the  prevalence  of  racism 
on  campus  is  inherent.   Once  authorities  are  ready  and  willing  to 
swallow  this  bitter  pill,  a  critical  assessment  of  the  campus 
climate  for  blacks  is  made  possible. 

The  climate  of  the  campus  environment  is  of  such  paramount 
importance  because  it  can  significantly  impact  the  chances  of 
academic  success  for  black  students.   The  supportive  environment 
for  black  students  which  prevails  on  the  traditionally  and 
historically  black  college  and  university  campuses  is  widely 
regarding  as  one  of  the  primary  factors  contributing  to  tfte 
success  of  those  students.   In  her  book  entitled  "Blacks  in 
College,"  Dr.  Jacqueline  Fleming  presented  findings  of  research 
she  had  conducted  which  strongly  suggests  that  part  of  the  reason 
for  black  students '  inferior  performance  at  predominantly  white 
campuses  in  comparison  to  their  white  counterparts  has  to  do  with 
the  inability  or  unwillingness  of  white  institutions  to  provide 
adequate  support  services  for  blacks.  ()   A  broad  array  of 
supportive  elements  including  personal  and  social  affiliations. 
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mentors,  and  genuine  means  for  channeling  their  contributive 
energies  toward  mainstream  campus  endeavors  are  fundamental  to 
producing  an  atmosphere  conducive  to  ensuring  academic  and  social 
achievement.   The  extent  to  which  these  support  elements  are 
available  is  often  critical  in  shaping  the  campus  environment 
which  will  either  support  or  hinder  the  success  of  black 
students. 

Some  of  the  disclosures  resulting  from  analysis  of  the  campus 
environment  are  or  should  be  quite  obvious,  while  others  may  be 
more  subtle  in  form  but  equally  devastating  in  impact.   One  of 
the  most  important  requirements  for  ensuring  a  receptive  and 
nurturing  environment  for  blacks  is  a  concrete  demonstration  of 
absolute  intolerance  and  abhorance  of  all  forms  of  racist 
expressions,  an  intolerance  made  unequivocal  by  accompanying 
severe  sanctions.   When  such  a  policy  is  sincerely  carried  out  it 
communicates  clearly  the  message  that  bigotry  and  discrimination 
will  not  be  condoned  and  that  blacks  are  geniunely  invited  to 
experience  an  environment  where  the  same  rights  and  privileges 
are  to  be  enjoyed  by  all  regardless  of  race,  color,  or  ethnicity. 

For  blacks  and  other  racial  minorities,  in  order  for  an 
institutional  anti-racist  policy  statement  to  be  persuasive,  it 
must  be  supported  by  the  introduction  of  a  host  of  measures 
designed  to  transform  the  culture,  traditions,  and  orientation  of 
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the  campus  environment  from  one  of  a  racially  exclusive  nature  to 
one  which  appreciates,  honors,  and  appropriately  accomodates  the 
racial  and  cultural  diversity  of  its  community.   The  measures  to 
be  undertaken  will  inevitably  need  to  be  a  combination  of 
symbolic  and  tangible  initiatives  with  respect  to  all  aspects  of 
campus  life.   These  measures  might  range  from  the  introduction  of 
social  and  cultural  forums  and  activities  of  relevance  to  blacks 
and  the  establishment  of  a  critical  mass  of  black  faculty  and 
staff  to  the  provision  of  sufficient  academic  support  services  to 
compensate  for  the  under-preparedness  of  many  black  students  and 
the  availing  of  adequate  financial  aid  to  make  a  college 
experience  financially  possible  for  blacks. 

Campuses  would  also  need  to  promote  a  tradition  of  a 
dignified  sensitivity  on  the  part  of  faculty  and  staff  in  regard 
to  the  racially  diverse  character  of  the  campus  community.   The 
sensitivity  and  consciousness  of  student  services  staff, 
residential  services  staff,  campus  police,  faculty,  academic 
administrators,  as  well  as  students  are  critical  in  engendering  a 
hospitable  environment  conducive  to  optimizing  academic 
achievement  and  social  development  of  all  students.   It  would  be 
unrealistic  to  assume  that  noble  policy  pronouncements 
automatically  instill  the  necessary  awareness  and  sensitivity 
within  the  staff  and  faculty.   It  is  almost  always  necessary  to 
engage  in  racial  and  cultural  consciousness  raising  activities 
for  students,  staff,  and  faculty  in  order  to  attain  the  racial 
and  cultural  awareness  necessary  for  achieving  racial  harmony. 
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Only  then  can  the  total  campus  community  understand  and 
appreciate  the  bases  of  the  policy  objectives  and  ultimately 
embrace  those  policies,  carrying  them  to  fruition. 

The  present  stage  into  which  the  social  and  political  climate 
on  campus  for  the  black  student  has  evolved  is  one  which  should 
cause  deep  consternation,  not  just  within  those  students  but 
within  all  others  directly  or  indirectly  involved  with  the 
academic  environment  as  well.   During  the  decade  of  the  eighties, 
the  campus  environment  has  become  increasing  insensitive  and 
often  times  hostile  to  the  racial  minority,  and  in  particular, 
black  students.   This  development  clearly  signals  a  regressive 
trend  in  the  expressed  level  of  tolerance  and  receptivity  of  the 
predominantly  white  campus  for  the  inclusion  of  blacks  into  what 
was  only  recently  a  more  profoundly  racially  exclusive 
environment.   Further,  and  perhaps  more  importantly,  this  trend 
is  somewhat  reflective  of  the  mood  brewing  in  the  broader  society 
with  regard  to  the  development  of  the  social  status  of  blocks. 
Finally,  it  is  indicative  of  an  underdeveloped  social,  political, 
and  economic  empowerment  of  black  America  in  general . 

The  social  and  political  implications  of  such  a  harsh  state 
of  affairs  are  too  numerous  to  individually  articulate  upon  in 
this  paper.   Nevertheless,  several  of  those  implications  are 
significantly  indicative  and  can  be  elaborated  upon  in  an  effort 
to  summarily  depict  the  essence  of  the  consequent  reality  for  the 
black  student. 
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It  is  most  important  to  understand,  first  of  all,  that  the 
consequences  of  the  nature  of  the  predominantly  white  campus 
environment  for  blacks  transcends  the  academic  world  of  the  black 
student  and  exerts  impact  on  the  black  society  in  general.   In 
many  respects  the  black  student  community  is  a  microcosm  of  the 
national  black  community  and  is  therefore  not  independent  of  nor 
divorced  from  that  broader  society.   Thus,  the  effects  of  the 
campus  experience  will  ultimately  affect  and  have  impact  on  the 
external  black  community  to  which  many  of  those  students  will 
return.   The  impact  may  not  be  readily  quantifable  but  will  most 
assuredly  be  felt.   To  illustrate,  simply  consider  the  tangible 
and  intangible  potential  contributions  to  be  made  to  the  black 
community  by  the  returning  college  educated  black  engineer, 
teacher,  physician,  social  worker,  or  entrepreneur.   The  extent 
to  which  the  black  students '  academic  success  is  enhanced  or 
diminished  by  the  experience  within  the  campus  environment  has 
direct  implication  for  any  benefit  to  be  realized  ultimately  by 
the  black  community.   The  social  productivity  of  each  colI"ege 
educated  black  student  to  black  communities  is  a  precious 
resource  most  important  to  the  vitality  and  progress  of  the  black 
community  from  a  socio-economic,  political,  psycho-social  and 
cultural  perspective.   But  the  consequences  of  the  diminution  of 
social  productivity  extends  well  beyond  the  boundaries  of  the 
black  community. 
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Therein  lies  a  consideration  of  profound  national 
significance.   An  ailing  social-productivity  of  the  black 
population  of  America  will,  at  a  rapidly  accelerating  pace, 
infect  and  weaken  the  social  productivity  and  the  economic 
capacity  of  the  nation  as  a  whole.   The  emerging  demographic 
trends  projecting  a  population  pattern  in  which  whites  will  be 
out  numbered  by  people  of  color  enhances  the  validity  of  this 
conclusion. 


